
The following is an excerpt from Volume 9 Issue 1, Fall 2001
To see the complete issue go to http://www.tr.wou.edu/tr/dbp

“What’s My Role?” A Comparison of the Responsibilities of
Interpreters, Interveners, and Support Service Providers

Susanne Morgan, M.A., C.I., C.T.

In di vid uals who are deaf-blind ac cess the world dif fer ently from their hear ing-sighted peers. To en sure
mean ing ful link ages to the en vi ron ment and equal ac cess to in for ma tion, a va ri ety of trained per son nel and
sup port per sons are re quired. In re cent years much at ten tion has been given to the dif fer ent roles that in di vid -
u als play in pro vid ing this sup port. 

The most fa mil iar type of sup port is that pro vided by sign lan guage in ter pret ers. For mal in ter pret ing ser vices
were es tab lished to meet the needs of deaf in di vid u als. In re cent years, these ser vices have been ex panded for
per sons with com bined hear ing and vi sion loss. This type of sup port, how ever, does not meet all of the unique
com mu ni ca tion needs of deaf-blind in di vid u als.

Nor mal ev ery day life takes place in a va ri ety of set tings, in clud ing home, school, work, and rec re ation. For in -
di vid u als who are deaf-blind, dif fer ent set tings re quire dif fer ent types of com mu ni ca tion sup ports. As the de -
vel op men tal, ed u ca tional, and so cial needs of deaf-blind chil dren and adults in these set tings are better
un der stood, the roles and re spon si bil i ties of sup port pro fes sion als evolve. Terms used to de scribe these roles,
in clude in ter preter, in ter vener, and sup port ser vice pro vider (SSP). The fol low ing chart at tempts to cap ture
the cur rent un der stand ing of these roles and re spon si bil i ties.

Interpreter Intervener Support Service Provider

Someone who Someone who Someone who

Trans lates in for ma tion from one
mode or lan guage to an other (spo -
ken lan guage to sign lan guage and
vice versa)

In ter cedes be tween a child and the
en vi ron ment, al low ing ac cess to in -
for ma tion usu ally gained through vi -
sion and hear ing

Pro vides sup port that en hances in -
de pend ence (e.g., fa cil i tat ing com -
mu ni ca tion, pro vid ing sighted guid -
ance, and trans por ta tion to/from
events) 

Works with deaf-blind peo ple of all
ages

Pri marily works with chil dren and
young adults

Pro vides ser vices to deaf-blind youth
and adults who are able to make in -
de pend ent de ci sions

Is a con duit through which in for ma -
tion flows

Fa cil i tates learn ing and the de vel op -
ment of skills (e.g., re cep tive and ex -
pres sive com mu ni ca tion, in ter ac tive
be hav ior)

Fa cil i tates in ter ac tion be tween a
deaf-bl ind per son and the
en vi ron ment

May have re ceived pro fes sional
train ing in an in ter preter-training
pro gram

May or may not have re ceived spe -
cific train ing (how ever, train ing or
coursework is rec om mended)

Is en cour aged to re ceive ba sic train -
ing in the area of deaf-blindness, in -
clud ing com mu ni ca tion strat e gies,
sighted-guide tech niques, and cul -
tural is sues

Volume 9, Issue 1 Fall  2001



Interpreter Intervener Support Service Provider

Someone who Someone who Someone who

Should hold na tional and/or state cer -
tif i ca tion/licensure and may have a
col lege de gree

Has vary ing ed u ca tional and vo ca -
tional ex pe ri ences (some states of fer
coursework/cer tif i ca tion)

Has vary ing ed u ca tional and vo ca -
tional ex pe ri ences

Abides by a code of eth ics Acts in a man ner that is gov erned by
the lo cal ed u ca tion agency and fed -
eral ed u ca tion laws

Uses the In di vid ual Ed u ca tion Pro -
gram as a roadmap for learn ing

Is con sid ered a paraprofessional and 
works with, but does not re place, the
teacher

Abides by stan dards es tab lished by
the co or di nat ing agency

Be longs to a na tional/re gional or ga -
ni za tion of cer ti fied in ter pret ers (e.g.,
Reg is try of In ter preters for the Deaf,
Na tional As so ci a tion of the Deaf)

May or may not be in con tact with
other paraprofessionals

May be long to the co or di nat ing
agency’s net work of SSPs

May in ter act with other SSPs dur ing
lo cal or na tional events

Will work in var i ous en vi ron ments
(e.g., ed u ca tional, med i cal, re li gious,
so cial)

Works mainly in an ed u ca tional set -
ting but may also pro vide as sis tance
in the com mu nity (e.g., daily liv ing
skills, med i cal sit u a tions, vo ca tional
en vi ron ments)

Pro vides as sis tance in var i ous set -
t ings, in clud ing the home and
com mu nity

May be paid in de pend ently, through
an agency or by an em ployer 

Is paid com men su rate with cer tif i ca -
tion & lo cal stan dard ized fees

Is paid by the lo cal ed u ca tion agency
or a com mu nity pro vider

Is usu ally a vol un teer, un less funds
have been al lo cated

Is re quired to in de pend ently main tain 
cer tif i ca tion through pro fes sional
de vel op ment 

Is ex pected to at tend work shops of -
fered in ed u ca tional set tings

Is usu ally not re quired to at tend fur -
ther train ing but is en cour aged to im -
prove com mu ni ca tion skills and in ter -
act with the deaf-blind com mu nity

Must re main im par tial at all times Wears “dif fer ent hats” (e.g., as in ter -
preter, guide, fa cil i ta tor)

Re mains im par tial but has more flex i -
bil ity than an in ter preter

Must keep all in for ma tion con fi den tial Is al lowed and ex pected to share per -
ti nent in for ma tion with team mem -
bers (e.g., par ents, teach ers, re lated
ser vice pro vid ers)

Is ex pected to keep in for ma tion  
con fi den tial 

Is ex pected to keep a “pro fes sional”
dis tance

Main ta ins an ed u ca t ional
(teacher-student type) re la tion ship

Is ex pected to act in a “pro fes sional”
man ner, but may de velop per sonal
re la tion ships

Acts as a con duit (does not “teach”
and is not re spon si ble for en sur ing
that the deaf-blind in di vid ual learns
what is be ing shared)

Is ac count able for de ci sion-making to 
en hance learn ing

Does not teach but does pro vide ac -
cess to the en vi ron ment to em power
the deaf-blind per son 

Al ways keeps opin ions to him/her self Em powers in di vid ual to make his/her
own de ci sions

May pro vide feed back/opin ions
when asked
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Sign Lan guage with Peo ple who are Deaf- Blind: Sug ges tions for
Tac tile and Vis ual Modi fi ca tions 

Susie Mor gan
 Tech ni cal As sis tance Spe cial ist 

Na tional Tech ni cal As sis tance Con sor tium for Chil dren and Young Adults Who Are Deaf- Blind

Com mu ni cat ing with in di vidu als who are deaf- blind is a unique ex pe ri ence.  The lan guage, mode, style,
speed, and aids and de vices used to fa cili tate com mu ni ca tion are dif fer ent from per son to per son.  If you are
in ter pret ing for an in di vid ual who is deaf- blind you will need to know what ad ap ta tions will be ap pro pri ate
and what ad di tional en vi ron mental con cerns you should be aware of.  This ar ti cle pro vides help ful hints
about tech niques that will en hance your com fort and ease your con cerns when work ing with deaf- blind peo -
ple.

The in for ma tion in this ar ti cle will be use ful to a va ri ety of com mu ni ca tion part ners such as in ter pret ers, sup -
port serv ice pro vid ers, in ter ve nors, teach ers, com pan ions, and any one else who is fa cili tat ing com mu ni ca tion
with an in di vid ual who is deaf- blind.  It as sumes that you are al ready flu ent in the con sumer’s pre ferred sign
lan guage sys tem and knowl edge able of cul tural and lin guis tic dif fer ences that may af fect your in ter ac tion.
Due to the vari ous eti olo gies, modes of com mu ni ca tion, and  cul tural and lin guis tic dif fer ences among in di -
vidu als in this popu la tion, some of these sug ges tions may be ap pli ca ble to one con sumer but not to an other.  It
is im pera tive to ask the con sumer his or her pref er ences on how the mes sage should be con veyed and what ad -
di tional audi tory and vis ual in for ma tion should be de tailed.

Ex pres sive Com mu ni ca tion

Ap pear ance/At tire 

Wear clothes that pro vide con trast for your hands.  Con sider the fol low ing guide lines when se lect ing cloth -
ing:

· Dark col ors (black, navy blue, brown, dark green, etc.) for per sons with light skin

· Light col ors (off- white, tan, peach, etc.) for per sons with dark skin

· Solid col ored cloth ing (avoid stripes, polka dots, etc.)

· High neck lines (no scoo pnecks or low v- necks)

· Pro fes sional, yet com fort able enough  to al low for flexi bil ity

Many peo ple wear a smock over regu lar clothes and keep one in their of fice or car for ac ces si bil ity.

Wear plain jew elry that is not visu ally or tac tu ally dis tract ing. Avoid rings, brace lets and neck laces that may
in ter rupt the flow of com mu ni ca tion. Avoid spar kling or dan gling ear rings as they can re flect light and cause
in ter fer ence.

Fin ger nails should be short, neat, and filed smoothly.  Rough edges can be ir ri tat ing.  A neu tral color of pol ish
may be worn, but avoid bright reds, dark col ors, French mani cures, or other frills.

Due to close shar ing of per sonal space, you need to en sure good per sonal hy giene.

· Avoid per fumes and scented hand lo tions.
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· Wash hands of ten or use an an ti bac te rial lo tion
when mov ing from con sumer to con sumer to re -
duce the risk of “germ shar ing.”

· Use non- oily, un scented lo tion on a regu lar ba sis 
to avoid dry or rough skin that may cause dis -
trac tions when com mu ni cat ing for ex tended pe -
ri ods of time.

Dis tance & Seat ing

The dis tance be tween you and the con sumer will
vary from situa tion to situa tion de pend ing on the
con sumer’s mode of re cep tion.  The con sumer may
use vis ual re cep tion while you are sign ing in a re -
duced area sit ting at a speci fied dis tance away. This
situa tion may oc cur if an in di vid ual has pe riph eral
vi sion loss and re lies on cen tral vi sion (also known
as “tun nel vi sion”). Track ing is ano ther pos si ble vis -
ual modi fi ca tion. Track ing al lows the con sumer to
keep your hands in a re stricted sign ing space by
grasp ing ei ther your fore arms or wrists.

 When com mu ni cat ing tac tu ally, close seat ing is
nec es sary.  There are a va ri ety of seat ing ar raign -
ments.  For ex am ple, when com mu ni cat ing with a
one- handed tac tile re ceiver, you and the con sumer
may sit side- by- side or at the cor ner of a ta ble so that
the con sumer can rest his or her el bow.  How ever, if
the con sumer is a two- handed tac tile re ceiver, a
com fort able po si tion is to sit fac ing each other with
legs al ter nat ing.  Women may want to avoid short or 
straight skirts as they are prob lem atic for this con -
figu ra tion. Slacks or wider, full skirts al low more
flexi bil ity.

For both com mu ni ca tors, it is help ful if the lev els of
the chair seats com pen sate for the height dif fer ences 
of the sign ers. For com fort and in or der to avoid fa -
tigue, your bod ies and sign ing spaces should be at
simi lar lev els.

Chairs with arm rests and back sup port are help ful.
An ad di tional chair may be placed next to each com -
mu ni ca tor. The back of the chair can then be used to
provide sup port for ei ther the sign ing or the re ceiv -
ing hand.

Sign ing Space

Be sure that both you and the con sumer are com fort -
able with the per sonal and sign ing space es tab -
lished. When com mu ni cat ing with in di vidu als who
rely on re sid ual vi sion (e.g., tun nel vi sion), you need 
to be cog ni zant of the lo ca tion of your hands in the
sign ing space. They should be held slightly be low
your face in front of your cloth ing to al low for color
con trast.  When com mu ni cat ing tac tu ally, it is help -
ful to move the gen eral sign ing space down to the
chest for pos tural ease.

Dur ing tac tile sign ing, you must be com fort able us -
ing signs that come in con tact with the body.  The lo -
ca tion of signs and con sis tency of place ment are
cru cial for clear com mu ni ca tion.  Adap ta tions such
as duck ing your head to ac com mo date for the sign
for “fa ther” or “mother,” for ex am ple, will cause
con fu sion be cause the re ceiver de ter mines gen der
by the height of the signer. In some cases, how ever,
to be less ob tru sive, sim ple modi fi ca tions may be
made to cer tain signs by ei ther low er ing or rais ing
the hand slightly from its origi nal con tact po si tion.
For ex am ple, “home” which touches the face or
“body/mine” which touches the chest.

Hand Po si tion ing

The use of one- hand ver sus two- hand tac tile re cep -
tion of com mu ni ca tion var ies de pend ing upon the
pref er ence of the con sumer. Al low the con sumer to
place his or her hand(s) where he or she is com fort -
able and to fol low your hands freely.  Do not
“squeeze” or pull the con sumer’s hand(s) to ward
you.

Con vey ing the Mes sage

Whether com mu ni cat ing tac tu ally or visu ally with
some one with re duced vi sion, you must iden tify
who is talk ing and where the speaker is lo cated.  If it
is known, use the sign name of the in di vid ual and
point in the di rec tion where they are seated. If a sign
name is un known and it is an in ap pro pri ate time to
re quest one from the speaker, one can be cre ated be -
tween the in ter preter and con sumer to save time
and es tab lish con sis tency.

Be fore the ac tiv ity, if at all pos si ble, dis cuss the con -
sumer’s pre ferred mode, style, and speed of com -
mu ni ca tion.  In or der to con vey the tone and man ner 
in an ac cu rate way, at tempt to fol low the speed and
flu id ity of the speaker while meet ing the speed of re -
cep tion and proc ess ing time of the con sumer.  To en -
sure clar ity, how ever, fin ger spel ling and number
pro duc tion should be pro duced at a slower pace for
both vis ual or tac tile re ceiv ers.

One of the es sen tial com po nents to com mu ni cat ing
visu ally is fa cial ex pres sion. If a con sumer has tun -
nel vi sion, low vi sion, or com plete blind ness, many
or all of these ex pres sions can be lost.  It is im pera -
tive that you be come adept at add ing fa cial ex pres -
sions us ing hand and body lan guage. Signs can be
added to de scribe the ap par ent emo tion of the
speaker.  For ex am ple, if a per son is laugh ing,  the
signs for “smil ing,” “laugh ing” or “hys teri cally
laugh ing” can all be added to aid in con vey ing the
speak er’s ex pres sion.  If the speaker is an gry, you
may add the signs for “raised eye brows,” “frown -
ing,” or “mouth turned down.”
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When re lay ing fa cial ex pres sion, it is not nec es sary
to con stantly re peat the same ex pres sion but do con -
vey any change in fa cial ex pres sion. If a per son is
up set, frown ing, has tears in his eyes and then be -
gins to cry, pulls out a hand ker chief and blows his
nose, all that in for ma tion should be re layed.  How -
ever, if a per son is frown ing and main tains this ex -
pres sion through out the con ver sa tion, it does not
need to be re peated more of ten than at the be gin ning 
and end of the speak er’s mono logue.

Use body lan guage to con vey the mes sage (spo ken
lan guage or body lan guage) of the speaker when -
ever pos si ble.  For ex am ple, if the speaker shakes his
or her head dra mati cally, bends over in laugh ter,
and grim aces in dis agree ment,  the in ter preter
should re lay this in for ma tion by re plac ing head
move ment with hand move ment and arm move -
ment to re place up per torso move ment.

Tac tile Adap ta tions

When us ing signs that re quire and pro vide in for ma -
tion from two hands (“high way,” “ga rage,” “meet -
ing peo ple,” “to tal com mu ni ca tion”), both of your
hands should come in con tact with the con sumer’s
hand.  This can be done ei ther through a one- handed 
or two- handed tac tile po si tion.  A skilled one-
 handed tac tile re ceiver may not need ad di tional
con tact for clar ity.  Use your judg ment about when
to move to a two- handed tac tile ap proach in or der to 
con vey the mes sage most ac cu rately.

Some con fu sion or awk ward ness in po si tion ing can
oc cur with vari ous signs.  For clar ity, ad di tional in -
for ma tion may need to be added or a slight varia tion 
of the sign may need to be em ployed.   Be cause a
con sumer may not visu ally be able to dis crimi nate
be tween “un der stand” and “don’t un der stand” it is
im pera tive to elabo rate the in ter pre ta tion to in clude
the sign for “yes,” “no,” or “not” or pro vide head
move ment in the hand.  Many signs are simi lar and
can be eas ily mis in ter preted by the con sumer.  Sim -
ple ad di tions can pro vide clar ity.  Con sider the fol -
low ing ex am ples:

· The word “gun” may be con fused with the
number “21.”  To avoid con fu sion, fin ger spell
“g- u-n” and add the sign “number” be fore “21.”

· Due to body po si tion ing the tra di tional sign for
“dog” can be awk ward.  It is help ful to fin ger -
spell “d- o-g” or use a ver sion of a fin ger snap. 

· To en sure clar ity when fin ger spel ling, add the
con text be fore fin ger spel ling a word.  For ex am -
ple, “city, c- h- i- c- a- g-o,” “name, k- a- r- e-n,”
“time, 10:30.”

The print- on- palm method, in stead of the tac tile use
of num bers, is some times pre ferred when con vey -
ing num bers and/or money. Use your in dex fin ger
in the palm of the con sumer’s hand. The let ters
should be in capi tals (ex cept for “I”), block for mat.
Stay in the palm area.  Do not print down the hand
to ward the fin gers.

Be very clear about where a ques tion is di rected.  De -
pend ing on the con text of the ques tion, a dif fer ent
sign may be em ployed.  If the speaker is di rect ing a
ques tion to the en tire audi ence you could use the
sign for “ques tion/ques tion mark” in a cir cu lar man -
ner.  If the ques tion is di rected to an in di vid ual, you
should sign in the di rec tion of the in di vid ual, add -
ing the sign name or de scrip tion of the per son in
ques tion.

At times, it can be dif fi cult to dis crimi nate be tween a 
ques tion and a state ment. You may wish to add a
ques tion mark or ques tion in di ca tor af ter the state -
ment to help avoid pos si ble mis un der stand ings.

De scrib ing the Full En vi ron ment

When en ter ing a new en vi ron ment, be sure to ex -
plain the sur round ings. If you have en tered a res -
tau rant and there is a long wait ing line and the
cus tom ers look un happy, re lay this in for ma tion.
De scribe the color of the walls and things in the
room, deco ra tive style, light ing, seat ing, ta ble ar -
range ment, and so on. In form the con sumer where
things are lo cated in re la tion to his or her body. For
ex am ple, a chair to the im me di ate left, hand outs on
the right of the ta ble, a pitcher of wa ter di rectly in
front. Use of the “clock” or “com pass” con cept to de -
scribe items in the en vi ron ment may be help ful.  You 
can say that the glass of wa ter is at 12:00 o’clock or
the brailled hand outs are on the east end of the ta ble.

De scribe items of im por tance or items that draw at -
ten tion such as a woman wear ing a vio let suit, a
video cam era in the cor ner re cord ing the meet ing,
peo ple who ap pear to look un com fort able, and so
on. Ad di tional vis ual in for ma tion should be shared
such as the news that a per son in the meet ing has
fallen asleep, a cou ple is fight ing across the street, or
a per son sit ting across the ta ble keeps sneez ing.  To
the best of your abil ity, try to re lay what is hap pen -
ing in the en vi ron ment with out al low ing your per -
sonal opin ion to in flu ence the in for ma tion that is
be ing com mu ni cated.  De scribe how many peo ple
are in the en vi ron ment and ask the con sumer if he or 
she would like to know, by name, who is there.

When you are de scrib ing an event, it may be help ful
to move from a one- handed tac tile ap proach to a
two- handed tac tile ap proach to al low for a fuller de -
scrip tion. For ex am ple, if you are de scrib ing Mi -
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chael Jor dan get ting ready to shoot a bas ket, it helps
to add his fa cial ex pres sion, or that he is sweat ing, or 
his legs are in the air, and so on.

Re cep tive Com mu ni ca tion Is sues

En vi ron men tal Con cerns

Nu mer ous en vi ron mental fac tors can hin der the
flow of com mu ni ca tion. These in clude the fol low -
ing:

· In ade quate light ing that causes dim ness or
shad ows.  Ad di tional floor lamps may be help -
ful. When es tab lish ing seat ing ar range ments,
con sider where shad ows will fall.

· Dis tract ing over head light ing such as light from
over head pro jec tors and flo res cent lights.

· Glare from out side. Close the blinds or turn your 
seats in a dif fer ent di rec tion so that the con -
sumer’s back faces the light ing source.

· Con fus ing back ground. It is help ful to have a
solid, black or dark back ground be hind you.
This  back drop enhances vis ual re cep tion for the
con sumer and can also pro vide as sis tance to a
Team In ter preter who is feed ing in for ma tion
and/or in ter pret ing sign- to- voice. (A Team In ter -
preter is some one who works as a sup port part -
ner to the in ter preter who is cur rently
com mu ni cat ing with the con sumer.  The Team
In ter preter pro vides ei ther vis ual and/or audi -
tory in for ma tion that may have been missed.)

Con sumer Feed back

If you are work ing with the same con sumer over a
long pe riod of time, es tab lish a sys tem that works
for both of you. Cer tain tac tile feed back pro vided by 
the con sumer can aid the flow of com mu ni ca tion.
Ex am ples in clude the fol low ing:

· “Keep go ing.” The con sumer taps one or more
fin gers on top of your hand.

· “No.” The con sumer’s two fin gers (“no” sign)
will tap on top of your hand.

· “Ha ha.” The con sumer may put two fin gers
simi lar to the sign for “no” on top of the your
hand or may sign “ha ha” un der your hand.

· “What? Re peat.” The con sumer gen tly squeezes
and pulls your hand to ward him self or her self.

· Fa cial ex pres sions. These vary from con sumer
to con sumer; how ever, you can clar ify which ex -
pres sions por tray spe cific feel ings. A frown may
mean “con fu sion,” raised eye brows may mean

“think ing/proc ess ing,” head nod ding may
mean “I’m fol low ing/un der stand ing,” and so
on.

Team In ter pret ing/Du ra tion of In ter pret ing

Due to the ad di tional weight and un usual po si tion -
ing used while in ter pret ing tac tu ally or com mu ni -
cat ing with vis ual modi fi ca tions, you will want to
work in part ner ship with some one else. To avoid fa -
tigue or un due stress, you should switch of ten with
your part ner, ap proxi mately every 15 to 20 min utes.
Try to co or di nate this ex change with a natu ral pause 
to avoid in ter rupt ing the flow of com mu ni ca tion.

Cu mu la tive mo tion in ju ries can oc cur when ever
there is repe ti tion and ex ten sive use of the hands. In
ad di tion, for con sum ers who re ceive in for ma tion
through track ing method or tac tile sign lan guage,
tak ing breaks to rest and stretch the arm of the re -
ceiv ing hand may be nec es sary.   Some con sum ers
pre fer to re ceive in for ma tion in their non do mi nant
hand to pro vide re lief to their domi nant hand.  If
you can per form sign com mu ni ca tion with your
non do mi nant hand at the same level as with your
domi nant hand, of fer ing to switch hands may be
greatly ap pre ci ated by the con sumer.

Ad di tional In for ma tion

Do not con sis tently in ter rupt the dia logue to check
for clar ity.  In stead, it is help ful to set up a sys tem
with the con sumer be fore hand.  For ex am ple, at the
start you may say, “If I am not clear, please stop me.” 
It is then the con sumer’s re spon si bil ity to ask for
clari fi ca tion. Con tinu ally ask ing, “Do you un der -
stand me?” or “Am I clear?” can be dis rupt ing and
in sult ing.

Due to the am bu la tory is sues of in di vidu als who are 
deaf- blind, you may be asked to “sight guide” a con -
sumer. It is help ful to be come fa mil iar with ba sic
sighted guide tech niques.

Dis cuss with the con sumer what sym bol or sign to
use in an emer gency. Some con sum ers and in ter -
pret ers  are fa mil iar with the pro cess of print ing a
large “X” across the back of the con sumer.  An “X” is
a clear in di ca tor that an emer gency situa tion has oc -
curred, sud den move ment is nec es sary, and ex pla -
na tions will fol low. How ever, even though this
sym bol is some what uni ver sal, not all con sum ers
are fa mil iar with this method.

Re mem ber to rely on other com mu ni ca tion part ners 
in the en vi ron ment for ad di tional vis ual ac tiv ity or
in for ma tion that may have been missed. Team work
is es sen tial!
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Be hon est about how the en vi ron ment is af fect ing
you.  A con sumer can tell if you are in a hurry, frus -
trated, mad, lazy, tired, scared, nerv ous, sloppy,
don’t care, and so on.  If you think it will af fect your
work, dis cuss your mood with the con sumer.  Re -
mem ber to take breaks and stretch.

Fi nally, when in doubt…ASK!

Spe cial thanks and ap pre cia tion goes to M.J. Sha hen,
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